
DOCUMENT RESUME

ED 074.435 CS 000 342

AUTHOR LaRocgue, Geraldine E.
TITLE Must Johnny Read?
PUB DATE 4 Dec 71
NOTE 27p:; Speech -delivered at the Readihg Conference,

Montclair, New.Jersey State College, December 4,
1971-

EDRS PRICE . MF-$0.65.HC-$3.29 . "

-.DESCRIPTORS AudiovisUal Communication; Confer-el-ice .Reports;.
English Education; Instructional frin5-V-ation.;___
*Interdisciplinary Approach; Learning.Modalities;,
*Multimedia-instruction *Reading Instruction;
Reading Programs; Reading Research; *Remedial
Reading; Retarded Readers; *Visual Learning; Visual
Literacy

ABSTRACT
The first part of this address given at the second
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future in othe'r ways, than the' written word, rust everyone learn to
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it was fOr their parents. The last portion of the address talks about-
a number of ways to help poor or non-readers learri--for example,
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EEAD?

Spec .21ie en-? Co nc(Rd;. ee., ontclair Mate
CO LLCF, i C: l':71) 5v E. LaRricrli, A:-;socfn!:).

Profor of , U.ILv..!rsitv.)

',"Must Johnny Read?" may appear to be a z.tartiag qiie.stioff to most of

us in this room; i)tit_ it W0 61.d. not see7zi:.d nenrly. to cul --

tivaLed people a century o; and r:::t:; not astlis.-;1 in the

\\very near future. ,Iten an k, 'llust Johnny rad?", we need first

what is meant by that fourt.t.er ,-,r)rd "read"? Does the (1..stioner mean

.that Johnny should he aisle to decode or does N.e mean .Lohnny should reach the

".functionally ntag3, frequently defined as 5th grade reading

abilit:.? Perhaps he meAs_Shat-Johnnv should become. what Francis chase and

Olive Niles refer to as a "higher illiterate 1,one who can read and com
.

.. .

'
.

<
.

prebend but who makes little or noconnection between what Inc reads and.what

he has read previously or hrl

quest_

=a the print

other experien,.

gr p- ;er of

c ping

:1 0 t nd

, acting on i:, and making it an integral part of his life?.

If we are honest, we mill have to admit that until the very recent past

.-- and the advent of universal e&kation, many 1O11,6's did. noil lean?. to read at

all. As a matter of fact, even today, figuresfrom.the United 'States.Office

.

'of,Edutation and the Burgtau of the CensUs show that nearly one million people

101iveStafford Niles, ImProvement of Basic Comprehension Skills: An.

Attainable Goal 'iii Second2ry Schools, Scott Iiiresman Monograph on

Education (New.Yerk: Scott, Foresman, 1964) , p. 9.
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in a dozen. Southern states ?Ire unablc to read and write in any language.

While the national total of illiterates decreased during-the 1960's by more

than 50%, "totals in the South propped by only 25 %-." ut additional

problems, other than illa,tpracy, face the teacher 4 reading. If, after the
Nze,,

,

learning pf decoding has taken placei reading is a'thinking process, as E.. L.

Thorndike and Robert ThOrndike both have proclaimed, then only a fraction of

the population of the world has been and will-be able )4.-perience through'

print the verybeSt that. has been thought.or written. If ..*.eading is reason-

ing, then, by definition, one needs to have superior intelligence on4 ability

to appreciate-the:highest levels of expreSsion and achievement-

Today w6 have all degrees of achievement in reading fro:4 the illiterate

to the sophisticated reader'- but we also have ,more methods and more ways of

getting .information thanjusf-Tvoin the prir-,-,.A page, In the tribal .village

.

derwribed by McLuhan, knowledge :3s sharc .:11y; a'ter (AiLte rg print

became the principal corveyorof )ur her:: and o knu.ledF,c ut today
e.

. .

we live in an'ag.:. of multi-sensor medjh which (---c1 1- the past,
i

I

the,present
5
and the futum- in ot r ways 1:han just from the ...... ..11word.

Perhaps' we in the U.S.! a-..7e "hung up" on the idea that everyone must

-
- i ,;

read be-cau.le of bur admittedly.nohle goal of universal education, which .We
. . I

,

i

., have held for over one-hundred years. 'Wasn't our concept of universal edUca-
. !

,

tion based on the premise that if ono- read. one !therad access to the

2NCTE, "Illiteracy TersistS in the South Over_ the Past DeCade," Councilt__
Grams,' Vol. XXXII, 14o.illii(September,-19fil, -p. .2f3.

0



culture and knowledge of the world which would enhance his personal life

and tmprove is decisions as a citizen? Is it possible that'today. onc can

learn and be educated through other means than print? Is it possible co

have universal education even though some Johnny's read beyond the

5th grade level?

Impossible, you say!! After all, even TV uses printed Words!!

Johnny must read. Let us examine this premise from several points of view.

First, let. us leak at a study made by Edmund J. Farrell and published in

1971 by the NatiOnal Couhcil of Teachers of English; it is :ailed 1*

the Future: A Forecast f Responsibilities'of Sconclu Tea hers of ish,

1970-2000 A.D.3 Farrell' m-2tbodolor was interesting ; he uFed the

. Tehniqal developed by RAN Corporation and some of you may reme

Alvin Toffler mentions in Future Stock. Becaus, the technique: itself

extremely complicated, I will not go into data`-_ about 1.: but -.erely say that

it consiEzs of poi.ling the opinions of experts oy sendirig them a.sequence.of

questionnaires, each 'questionnaire .consisting of a refinement of the one

before based on the experts' answers, Farrell's experts were from four fields -
/

educational psychology, saConda::Y curriculum, educational media; and English;

they were chosen by one expert in each field, t reby perhaps reklecting the
,

.chooser'S bias in his-own field. of .eoacentration. First,the experts were
,

Asked to submit a list 'Of major- .developments thatjefley anticipAted" in their`-.
.

. field in the -next three decries.; developments which had a reasonable chance

3EdmunA Farrell, Decidills the Future: A Forecast of. Resp7onsibilities of
Socende-y Teachers of English 1970-20:10 A,4):, Research Report #12 6f
NCTE Co-mittee on Research A.Vrbana: NatioAl Council cf Teachers. of
English, 19'1).

-
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of occurring and of altering the behavior and responsibility .of secondary

.sAhool teachers. 'In subsequent questionnaires they had to indicate what

they thought the probability' was of at least 20% of secondary students or

secondary schools being affected by the development in sic five-year per-
,

cods, e.g., 50% probability of implementation by 20% of the population in

1970-75; 60%

1975- 80;.70%

1980-85, etc.

b_Llity that s

probability.of implementation by 20% of the p,711ulatior. in

probability of,implementation-by 20% of the pbpulation in

Of courde, the expert' c were :,Ac.ed toto. nsider the possi-
.

ome 1.evlopments would imF-rtance rther than gain during

these pa-riods.

Among the results of the study _1;nat of interst Co us are. these:

Exile-7-_-ts in learning theory, 7-7ychologists. that:
a

1. -ockstep -71:1 wane; -pec-..-f =1 of

_ndividual ciffe7_. --3 ,d hei

_ag will be yore

2. Computer-assisted instruction, TV instruction and other
electronically modula..ed instrtIction will-increase and
will redefine Lha role of tt teacher. .

3. Although, there will be less emphasiS on the teaching
of basic reading skills, interpretation of reading in
secondary English classrooms will .net be less important

. ,

'than interpretation of other media.)

In other words, the educational.psychologists thought that individualized

instAction will increase; this may mean that ,we will discover some students
4

rearn better through other sensory media than reading. The learning theori4ts

also thought that there'vlillbe an increased use coMputer-assi,sted in-

struction- and uSe of technology: This, again,Mayktake more learning possible._

for students who don't read and may revolutionize he teaching of reading itself4.
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I

think, for example, of the comfmter-assisted teaching of beginning reading

which is at present being.tested at Stanford University. And thir\d, the
.--

1
:, ..

.

educational psychologists believed that the interpretation of reading will

not be less important than the-interpretation of other'media --bUt notice

how different'that is from sr--7ing reading will-be th primary way of learn-

ins.

The second group of expo `s polled by Farrell v those in educational

technology. Br_ufly, as look at the conclu_Lc _s that affect us

that tney predi----d for-the : :ure. The stated aat:

1. D:2monstrateri f

will .lead ) wide a: -ta. and

2. TnE-ructio:lai ria.urces will be put..er designed

and more vaned than at present.

On these two poinErthe eduatiOnal technologists agreed with the

psychologists; and although they expressed their findings in a somewhat

different way, they too stressed the idea_of more varied and individualized

resources for learning: Oq'the third point they disagreed with the psychol-

ogists: they said flatly that (3) Muiti-media, multi-sensOry learning
- will be wore highly emphasized than print.

ito

The third-group canvassed by Farrell -- the curriculum experts -- agreed

with the others that they will-b6 more emphasis on individualized instruction;

.
-and their consensus was that instructional uses of teleision,'computer, and

other media will lead to less emphasis being placed on print than upon other

multi-media and multi-sensory learning.

Finally, what did the expertp in English and the teaching of English

) . OP

t

predict? Not h closely taey agLeed with their cdlleagues iwpsychology,

'

E :
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technology, and curriculum. Their forecast was:

1. Curriculum inEng.U.sh will be more flexible,
emphasis mare on process tnan.content..

A

.`

2. There will be numerous -opportunities for indiVidualized
instruction.

and listen to this!

3. Multi.-media,- multi-sensory learning will,receive greater
' emphasis than print. Shades of McLhhan, the ErIglish

-professor!!

The responses reported' in Deciding, the Future indicate 'that :urn. of

the certitur-k,-mc-., 1, 411 t,, piace through other channels than.print

and that individualized lessons will capitalize on a student's media 'pre-

ference.

I think FarrelI's.Study sheis to good deal of light on the question,

"Must Johnny read?"; but what' I find even more, interesting is Farrelll.s

belief that the experts' conclusions are really quite conservative. He

believes the difficulty of deciding what percentage of the developments would
. .

be implemented for 20% of the-student population_or by_20% of the schools in

a given time period led to conservative estimates. One-hundred percent im-

plelTientation sounds great even if you are 'speaking of'only 20% of the popular

tion. He also believes that the experts leaned in the direction of conserva-

tivism in_th44_they were reluctant to include developments not already begun

in some modest way,.

Lotus look at a second kind of development and study which throws light

on our questian,-"Mdst Johnny read?". More and more the neurologists are

becoming interested in students who haN're learning and rc,ading disabilities,

See Geraldine E. LaRocque, "English Curriculum: Process or Product?"
English Jottrnal, Vol. 60, No. 6 (September, t971), pp. 781-86.
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Lately, there.hrs been a good deal of speculation that some reading difficultie

may be.the result of a neurological .impairment or malfunction which our present

neurological measuring instruments are too crude to record. One of the most
r

fascinating reports on the leurologicAl dimensions of reading came out of a

recent American Orthopsychiatric Association meeting. Dr. Jean Symmes of the

National Institute of Child Health and human Development and Dr. Jydith L.

Rapoport of the. Georgetown University School of Medicine have hypothesized that

a child' talent for. visualizing in three-dimensional space may relate to read-

ing_ difficulty -- the "seven- year -old boy who excells in building models and

.:. ,

can remember and reproduce patterns better than his peers may be the architect

of tomorrow but thespoor reader of today."5 Symmes and Rapoport estimate that

10 to 30 percent of young boys are plagued with some reading. difficulty and

one report of their investigations describes their work as follows:-

If a correlation does exist between a boy's exceptional

Omitted due' to copyright restrictions

511
Today's Poor Reader May Be Tomorrciw's Architect " Penort on Education

Rerez.r,h, August 18, 1971, p. 10, rit Lzi, 3 - z
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'.whicti would capitalize oL the child's special talent.6

Notice that one of the so-,called new teaching techniques mentioned by the

National Institutes of Health for these particular kinds of poor readers,.

is use of audio visual' materials. 1

Perhaps in 2000 A.D. we will have not only better educational-practices and

technology which willaid-thc poor reader but also better neurological diagnosis

about what contributek to reading well,and what hinders a student from becoming

the kind of reader we would,wish-hiM to be. With such knowledge behind. us we,
, -g T

may find it easer to accept indiVidual aifferenccs in ability to read than we

do today.

6Ibid.
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.In addition to the medical profession, other disciplines are.demon-
.

strating through their research- an interest in reading; accordig to Nile
ti

Banton Sthith; psychiatrists, sociologists, anthropologists, linguists, and

psychologists are investigating reading from the point of view of their

disciplines.
7

One such study by Jerome Kagan of Harvard postulates that
ge

general traits of impulsivity or reflectiveness permeate an individual's

life; they are ."linked -to some fundamental aspects of the child's personality

organization" and affect Such activities as reading. He says, "the.reflec-
.

tivity-impulsivity dimension describes the child's consistent tendency to

display slow or fast response,times,in problem situations with high response

uncertainty.... The tendency to show the fast or slow decision times was

not highly related td verbal ability.,.."3 Data ftom some of Kagan's studies

show a negative relationship betlAen reflective disposition and errors of

recognition in reading, the results being stronger for girls. In othei words,

reflective children tended to make fewer errors.in word recognition, indicati.
')

that some.pervasive, individual traits of youngsters may'influence.their

ability-to read.

A third type of study which sheds some light on our "Must Johnny Read?'

question is one:I-conducted .a w years.go and which pfovides .some theoretical

I

.justification tor. the :tensive use of mass media. It suggests that'students,

have different sensory-learning styles and'we as teachers need to be concerned

with fiow to apply instrdcfilgnal technology and media to the learnirig styles

of different.children..

7
Nila,3anton Smith, "ReSearch in Reading: Trends and Implitations, "Elementry_

Vul.XLVIII, No.. 3 (March. 1971), pp. 323.-

0..Torode Kagan, "-fmpulsive and Reflective. Children: Significance of Conceptual
Teriir.." in. L.arning arid Cc.. Educn'lional l'rocess, ed. John Icrumboltz

(Chicago: Rand McNally, 1965), pp. 134, 1,j, 154.
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, The purpose of my pilot study9 with ninth-graders was to test Marshall

.

ily...uhan's thesis .that the educational 'system favors the visually and print-
,-

oriented student and militates, against the audile-tactile youngster.10

McLuhar believes that the literate man of the past few centuries has been

a v sual man7who received isolated, sin'gle, linear visual perceptions which

constitute what he calls visual space. On the other hand,.he believes today's

society depends more on auditory space which is the result of the electro-

magnetic media which assault all the senses simultaneously with_ a mosaic rather

than a linear result. By visual and auditory space-McLuhan does not,meanonly_

seeing and hearing.. Visual space in his definition consisti7of linear, one.-

at-a time events with fixed boundad.es; acoustic .sPacep'on. the cont.Farypdoes

not have fixed points of view and discloses the nonvisual. experiences; the

.auditory and the tactile. 'McLuhan believes that young people today thore than

in 'the recent past are developing their auditor); and tactile.senses and that .

these'audle-tactile young people may become school dropouts because the

school,is pOmarily visually oriented.

To test sensory response patterns,. Canadian psychiatrist Daniel Cappon

developed the Sensory Quotient -1 whidh consists of four tests--the visual,

the auditory, the passive tactile,'and the active tactile. Eadh of these

tests consists of twelve items constructed around four geometric patterns;---

,
9Geraldinc LaRocque, "Sensory Response Patterns of Ac4demically'SuccessfUI -

end Unsuccessful Ninth-Grade Studentsof Laclisfi," Research in the Teaching
of En.Yligh Vol. 5 (Spring, 1971)`, pp. 69-78.

'1°Marshall McLuhan, "Problems of Communicating with People Through Media,"
TheMcLuhau Lew-Line, 1968, Vol. I, No. 9T Section I.

11Daniel
'

Cappon, "The Birth oLa. Test Called the Sehsdry Quotient" (Xeroxed
Manuscript, Toronto, 1967).
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aldiamond', a triangle, a rectangle, riml. a cirele.._ TheSe,are trhduated from

low to high definition. 1n el he comptiter-generated-geometric
._.

Lor -10 'seconds are composed ofpatterns which are projected

embedded,in extraneous does. Those with fewer extraneous dots around the

-
pattern have high definitionand less "noise.." ThOsewith many extra dots

-

.

surrounding,the circle: rectangle; diamond,,or triankie are harder to see

and'have w definition and high "noise" or interference.

t- s

.,,4-

The auditory'teSt is on.tape, the speaker saying' the words -- "tr angle,"
. ;...

.

"Circle," "di,amond;': and 'rectangle" -- against background noise of a static-
. c

like quality. The passive tactile test has the geometric forms engraved more-.

4

deeply or less deeply into metal blocks, into which the blindfOlded subject

places hiS finger for ten seconds. The active-tactile test is the same*
N11

the visual, only set in bfaille,.and'ehe blindfolded subjects are allowed to .

feel the geometric shapes for. ten seconds

"In our reasearch with the Sensory Quotient we tested academically

'successful and,academicallyunsticcessful ninth -grade students of English.
4

We found'that ninth-grade students with high grade's in Eaglish tested

.

s'gnificant/y.higher on the visual test that did students receiving poor
., . s

in English. The only teat on which the unsuccessful English students

.

*receiveda higher score than the successful students was the auditory test,

although the difference was not statistically significant."12,

. ,

12Geraldiaq E. LaROcque,-,"Multi-Media Approaches to the*TeachiM f

Ehglisft,'L.Keynote.SPeech, Fifteenth Annual Conference on the
AEnglish Language res'in-the Secondary School, University of

Indiana, JUly. F, 1971 pp. 1-3..
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The findings of this pilot study suggest that there are differences

. in the ability of successful and unsuccessful students of English to

respond to various sensory modes, and perhr.--.English teachers need to
. .

expand their repertbire of method's so that they are not appealing exclusively

to the visual Mode. They need, in other words, to make more. use of'auditorY

space in the4 teaching.. Reading teachers,too, depend en the visual mode;
I

perhaps there are ways that they too can utilize auditory-space more effective-

and often in their teaching. In this connection it is interesting to 'note

that anumber of psychometricians have been developing listening tests on
#

the assumption thatthey may prove more useful in assessing theNerbal ability

.r

N of culturallytifferent students than the tests which must be :read.13

All of the studies We have examined-- the predictions of the future by

kucational-experts, the studies by medical doctori and social scientistS.and

the study of sensory modes -- indicate.that individual differences.will be

utilized more and more in the teaching of reading; and several of .the. studies

stress the use of other media. Consequently let..us spend the rest of our time

-Concentrating on multi-media aPproaehes to.teaching, espeeially those which

deal with_individual.differences in-learning and'reading ability: We, could'

.';,

discuss -media from two points of view 1-4 the use of;media in teaching read-
4..

\

.A., computer-assisted instruction, talking typewriters, etc.; but

sinf our question is "Must Johnny read?", let us stress those forms of 'media

whiNcan substitute for reading in conveying eitherinformatioh, providing.

motivation, or evoking the responses typical of imaginative literature like

13
David B. Or and Warren R. Graham, "Development of a Listening

Compreheii-S'ibil Test to Identify.alucatiou..1 Potential Among -

Disodvargt*Junior High School Students," American
EduciltirsialsRecearch Jouraal; Vol. V, No. 2 (Narch, 1968),
DD. 167-120_



R

13

the ovel. According tos.a recent Roper Organization poll reported in the

Phi Pelta Kai-Joan magazine for June, 1971,14 49% of Americans belieVe'tele-
,

vision to be the most believable medium of mass communication. Does'this

mean Johnny will re newSpapers in the future and get his news and

editorials from t( If so, perhaps teachers will find it as irr-

portat to teach students how to "read" the tube as to read the printed

'page. Perhaps the teaching of film literacy will also be as important.as

teaching the reading of printed mat6Tials. Louis Forsdale of Teachers

College, Columbia Diversity, describes what he Calls "total illiteracy"

in sfilm'as being unable to. recognize familiar objects,. people, place

. .

and action when they are shown directly and without .contrivance on

screen. "The'pieture is as-arcane a-symbol as, the printed word is to the

uplettered.Level two in film literacy occurs when the audience.com-

.prehends separate`; components but cannot assemble them into a meaningful

whole.' Level three is the confusion of the filmwi,th reality, e.g., when

Nanook's Eskimo friends see a film of his .harpooning of a whale, they ex-
-

perience it as reality. _Level four is lack of understanding of film con-

ventions, -.g., for example, an ant filliftg the whole screen might elicit

the comment, "Ants are not that large." Level five is the inability to

comprehend the familiar,,i.e. a Brazilian Indian not being able to under-
,

stand what movies of a modern city are. As you can see, we have comparable

. 'News Notes," Phi Delta Kappan, LII, No. 10 (June, 1971), 'T. 31.
.

15 John Rosenaren-Forsdale 'and-Louis Forsdale, "Film Literacy," Teachers,
:College4Recerd,-Vol. 67, No. 8 (Man 1966), pp. 609 ff.
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.levels of print literacy based on experience and familiarity with the medium,

but in the years- to come we .4111 have to be Conscious of more than one kind

cf literacy.

If we have any doubt about the way the:winds ofthefuture will be

blowing -o look at the funds that are available-for multi-

media, interdisciplinary study. I quote from the NCTE "Councilgrams":

Under a'Ford. FoUndatiou grant, the Center for Understanding
Media of fordham University has. sought'the assistance of

teachers, parents, COmmftity residents,-,and specialists
in developing a multimedia'courSe for. the schools in

.:Larchmont-MaMaroneck, New York. An advisory committee
,fcit the projects includes such artists and .experts in
'media as Arthur Miller; 'Federico 'Fellini; and mar8hall

\Mctuhan. .

The course,Which.is intended. to' bring the outside world
into tWelassroom'and to reach students for:whom abstract,
verbal` earning is difficult, Will be tested this fall and
will later be made available to schools throilaghout the
country. -Extending from the 1oWer schools to the twelfth

grade, the course will combine-the study of televfsion,

radio; and photography With aspects Ofsuchtraditional
subjects as EngliSh and ,fine arts. A typicalfinit of study

might he a cross-media analysis.of Romeo and Juliet.as-A
play, opera, ballet, and movie. Rather than only passively
viewing, students will be hpected to prepare filMs, photo-
graphs,.ind video tapesas a weans of cleeloping their oijt-
ical judgment. (Edaation SumMqm, May428, 1.971)16,

The emipentpsyChologist: Robert L. Thorndike has' in a recent paperdevelopec

the thesis that for-individuaia,beyond the'age:of ten or eleven reading.is reasot

ing, HeeOncludes!his argument by:saying:.
.

Ifteadingeasoning, we face at one andithe same 'time a'
barrier and dchallenge. The hatrier.-4s that set. by...the

limited comprehension of.whathe reads, which we
'see now not'as a deficit in one or, more specific and readily
teachable skillsbut:asa reflection.pfgenerally meager in-.
tellectual pracesses. And the. barrier-promises to stand in:

'the way Of.a Hide ..range of future learhings.',

16
NCTE, "Councilgrams ' Vol. III, No 4 (Septembai, 1971),p.
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The thallefige is to overcome this barrier by better and
more inventive teaching -- not primarily to read, but
also to- think. Because as we impove the understanding
with whiCh a child reads, we may concurrenryimprove
,.the effectiyeness,with whir he processes a wide range
? of information important in his 'aTlopment. The

.. .

challenge 'is also to learn' to exploit"foreducational
advantage the 'individual's resources for- reasoning through
other edii than words, so that, the barrier of verbal
limir.L1on may be by-Passed whenever it is not relevant)-7

4

Some of thoSe media other than words to which Thorndike refers include

the kind of .films_listed bi7National -Mutation Films each month in the

Magazine Mediaand Methods.. ,AmOng those listed in the September, 1971 issue

is."An Occurrence at Owl CreekBride"; this film could be used to intro-
. .

duce -the famOus short story to students who are poor readers. These same
.1

students could learn about,drugs not through reading 'but through a 17-minute

film entitled "Drugs and the Nervous System";.or taybeiyour students would

Profit-from viewing a documentary called'"HiroShima-Nagasaki." _These are
e

only a few of the films listed and available inexpensive2y.

The Internatibnal Film Bureau, Inc., 332 South Michigan Avenue,.Chicago,

Illinois, is another firm from which to get,,good film0 which present factual

,information_inthe.field of English as are Film Associates of California,.

11559 Santa Monica Blvd., Los. Angeles,'California, 90025, and Encyclopaedia

Britannica Filts, 425 North Michigai Avenue, Chicago; 60611. The

latter two have a wide'seleetion of filmstrips too.

Another source of ideasaboUt films is gavid Sohn's article in the

February, 1969 issue of Media and Methods. Its title is.self-explanatory

"Films with Few Words -- A MultiSenSory Approach to Writing, Reading, and

_Discussion."

17
FObertlhorndike, "Reading as ReAsoning4'. Nimeographed- Manuscript,'

Nerd-york, 1971) , p. 10. .



I Mr. David Babcock of Verona, New York; developed a complete Engillsh

coursej r slew stUdentS based. on developing the students' strengths in

visual and oral abilities. 18 He used only full=length Hollywood tbvies

choosing from plays (P,Taisin in the Sun), auto1iography (The Diarylof
,

'.I.'

.
I.,

Anne Frank), novels (The Yearling and Shiine) and non-fiCtion (A Ni,.,ht- to
--1/4---

d
H '

Remember)...- His students studied the-written work first, reading the plays
0

.

to t.er in class and devoting as much.class time to the reading of. other
. .

-it ]

genres as possible. The teacher often re-read whole sections.of the
.--

.

books to the students; discussion centered on the ideas expressed,,cross-
t.

;
4

q

media analysis, and appreciation of the film as art. If I were teaching
.:,

a unit like this,to poor readers,.I think I would show the film first so

that the studentS would' have a graspof- the plot before-theystarted to-

read.

.

,
. . ,

They could then.read with the purpobe of seeing how the. book differs
,

.. .

.
, Q .°.

.

. .

from-the film. 'We 1(1.18w-that a_film dr.a TV preduction'increases students'

desire to :read A seleapion of fiction -- witness library circulation after
v .

Gone With the ,Wind has appeared at a ne;!6borhoodtheatep.
.-, .
the.In addition to commercial movie, we'havd.the example of a TV show .

.\ ''-----,, ""' ,

imparting, in an enjoyable manner, information that many students would. never

' .take the timeto...read out -I refer, of .course, to. Kenneth ClarkS enormous
t

ly popular TV peries,'Civilisatfon '-His book of the same title has sold welL

'as .a result of the Success of the series and there are now available fdr

$250 two-sets of eight-color sound filtstrips'from Time-Life Films, 43 West

'
-4ixteenth ptreet, N.Y.C.., 10011.

1 8David Babcock, "The Use cif_Motion_ PictureS in. Teaching Slow 'Learners,"
'SpeeCh to New-York State English Council, Syracuse, Pew York, April,,
190. , (Unpublshed Mimeographed ManuscriPi).':
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Instead of writing a report, studentS can easily'use'a box camera

to record data in collecting research on pollUtion and other topics;.for-

illustrating a process through pictures;. or for preparing Onepart of a

media_presentation. Teacihers can make use of televisien d iS

albasis for clas discussion as well as using re-creations 0 jmair,inative

experiences such as the recent dramatization of Jane Eyre.

Affective °education and motivation to learn can also be enhanced

through useof the media and other sensory modes of expression. tet's

not leave out role playing and its possibilities for learningoutside

1

the realm of reading. For more'inforMation about the. theory Of the. primacy.

.

of .oral work,, consult James-Moffett's'littlemonograph Called'"Iirama:

What is Happening, published by the NCTE.,

In

.

our field we haVe always, said that both yOung and old love to be

read.to; maybe our methodology will haVe to nclude more reading to our

,.students or:more reading by students to other studentespecially to those

_ -

.whOse learning ability seems, to be greater than their ability to read.

Listening:to xecordingsof plays, to storeis.on tapes, listening, and watch-

ing TV:p.rodUctions. and filmS.May convey both factuaLinformation and imagin
-

- ative.experience to our students. - .What a student cannot learn from.reading

by himself he may-be able' to'learn from small group discussions;.

A

:Mere are' oso many uses ofmedia or multi-media presentations

for learning-that it is difficult to choose ones to talk about, but IOwill.

continue to point out some of those which preclude .the neclessity of read-

ing well-or those that enhance reading activities.
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.

First of a11,.in looking 'the possibilitiesfor using multi-media,

many of the examples-which follow are taken dirently.from the speecL rciel.te0
a.

to in footnote ./,6.2. We can turn to tne commercial companies, which are rec-
..

ggnizing the need for multi-media Approaches to teaching and are now pro-

ducing multi-media learning and teaching kits. You may already have seen

3M's O1inn9sota Mining and MamtfattUring) teaching tapes, oA of which is

entitled "The. Story of -kin Olor," or Doubleda School and LibraryDivi=-

sion biographical 'multi-media package called Men.of Thought, Men of Action,_

or the Ghettos of America Series nublished by W rren Schloat of Pleasant-°,

'Any.:of:these materials Might be.v.sld for individUalilation o
- 7 -.

instruction or as the basis for small: group reports to the.class; and. all of

them could'be used as bacL.,round material to make reading of'certain.materials

easier.

Mere are many materials' produced by thecomtercial'companies which
I

deal prialarily with re. One popular example is Xerox's eries The. Way

It Is which, is accomparlied by_ recordings- of some of the selections. Hardly

any company .produces even an 'antholOgy these days that does not have one, or aft
, I

records featuring oral 'reading co:.- r
some of the anthology's selections-or,

. i

posters illustrating one:of their units.

Scholastic Book Services has published two multi -media series useful to

reading and English teacher5. The first is David Sohn's Come to Your Senses

!r. .Sohn, who is'from7EVanston, Sllinois, has demotStrated,,his method .o£

teaching writing using multi-kedia materials at several NCTE meetings.. Come

Your Senses 1neltides i teachiruguide,some.ncsters, A series ofactior



rse

19

photos, a d four teaching filmstrips entitled "Using Your Senses," "Re-
.

lationships," "The Drama of the Peo01W and Telling the Story,". One

,filmstrip for example, includes a picture of a girl's face with her long

straight' hair criss- crossing her features. The lesson consists of direc-,

tions andquestionSsuch as these:

Imagine :you are the girl in the picture., "What touch images come to

mind? HOw does the hair feel? 1719 Directions,to boys might be dif-

fere:It: Imagine you are kissing this girl gdod-night.

The, second Scholastic publication is an eight-I)art.Mult7mediarhu

manities.program called Art And Manand.jointiy produCed.with the National,.

Gallery of Art in Washington, D.C.; subjects.include "The American

derness," "Rembrandt and His Age," "African Heritage," "Art and Machine,"
.

"Florence and theTenaissanceities to Live In," and "The-Irish-Amer-
--

icans," T4e.pacRages.contain 6itpage magazine for Students, a teaching

guide, posters,'-colored-slides, .Colored filmstrips, repar sand repro-.

ductions in color.

An interesting feature of the study guide is its separate.discussion

and studyquestions for various -subject matter field - -'art, humanities,

Englih and social studies. The questions are different for each field:
, .

---
In the section of Art and Man devoted to the cities, the filmstrips con-

.

sists of photographs of cities and of major works of art associated with

19 ft

David A. Sohn, Come to Your Senses:, A: Program in Writing Awareness,
(New York :` Scholasticl3ook Services, Inc.,.1970), p. 13.
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cities -- like Picasso 's sculpture in Chicago. The slides are reproductions

otE (amour paintings depicting a point oP.via .about various c,ities.

In addition to the commercial materials being produced to aid the

0.--
teacher in his search for effective multi-Modal apprOaches,'there are

experts who are publishing-their Own materials in_journals to: he others.
, -

Bruce Appleby of Southern Illinois University has demonstrated-his

successful use of several sensory channels inteaching poetry at, the, high

school level. His multi- media, alr-at-once preentations,which many of
)

you have' seen demonstrated, effectively employnadditory" space. , Using
,

the media to stimulate.dreative thinking' rather than to present expository

materials, as many of the:commercial publisher's do, Bruce Appleby's presen-
a

tations result in communication as a'sensory interplay' rather than as a

'.straight line process. The magazine Media and, Methods for January, 19'70,20

carries hiS Version if/6 of a."MultinMedi Poetry Happening.", Such a pre-
.

.-

\\
.

,-,'sentation.might start with a record playing :arock song or a martial air

softly in the background as someone reads'an anti-war poem on the tape re-

corder while an overhead or slide projector shows a reproductien ofPicaiso's
' ,.

Guerpica with Vietnam war enes, on silmt film being projeCted on a differ-1........__

-. ti ' s.
1 '4.0 ' . .t.. ' ,4

ent screen. Remember'that all these thlngs are going on simultaneously
- .

starting at zero time -- the song; the reading of the anti-war poem, the
' =

.

'reproduction of puerni'w., and the war fiIM. If you think that three minutes

enough time to get the full impact of the combination, you would schedule
.

a change at th'ree:iiiin'tites and::another,,perhaps, at five, making your pre-

sentation just as long as you think sensible. You might time the length o:"

the segment either, by the length of the song, the poeti, or the film. You



21

;

might not 'use /every channel each-time you change, FOr,eXample at the

three-minute change, you might useronlY-the "audio" and "All_de" channels,
.1

leaving the overhtad and. flte projector dark.

Described in the 'winter, 1971,(Vol. 4, No. 2), edition of Humanities

Horizon, distributed by the EnCyclopecqa Britannica Educational Corporation,

425 North Michigan Ave., Chicago,. Illinois 60611, is a humanities pre-
_

'sentation developed by 'Gorge Prigmore, Assistant Dean of the' College of

Education at the University of New Mexico and President of the National
c . .

Association for. Humanities Education., His happening uses' only two sensory

modgs-77- ViSual-and audio -- but also employs-music, literature; and paint-

ing. AtteMpting to teaChtioncept,of surrealism as a "facet of man's'

. nature" .he.uses poetry by Edna St. Vincent -:iiillay,-. Ezra- Pound, William

Qarlos Williams, Robert Frost, and Wallace SteyensmusiC by Aarob Copland

HeCtor,Villa-Lobos, and Arnold Schoenberg; and paintings .by Matisse, Dalt,

and Picasso. TfoSt of. the poetry is part of:the audio and is read by famous

artists such Julie Harris. Dr. Prighlore's presentation is highly pro-
,

fessional with the :poetry readings' etermining the. length of each segment'

and With musical accompaniment and art works-fading in andont.

ComMerCial.publications and .examples of materials developed' by. our

colleaguns.hnve always played an important part in teaching;. butof course,

-some of the best teachiagresults from: our own efforts to create materials

suitable for.- our own students. Let .me_ give you an example. Laura Blau,

an M.A. adVibee of mine, was student teaching in a multi 7ethnicEngliSh-Class
%

-which had been reading literatUre with racial implications. Arising frothe
I

connideratiOn of'this literature, a discussion of racial issues developed:
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Mrs: Blau felt that the students were not listening7tn-one another --

particularly the whites owere not, listening; to the blacks, and vice - versa..

She decided to build.an an1io7,visual,presentation based on the, black-

white theme.using popular rock music'the students understosd:andenjoyed.

Her theme, which was repeated throughout thc,presentation was from the

e rock opera, Tommy --, ';See me, feel me, touch me." Her 'slides were photo-
...--

graphsof pictures- froma variety of,111,igazines from the cover of
r

,"
.

Harper s Bazaar to the famous photo of BobKennedy'cZnincalong.a Massa-

chUsetts beach aftei,the assassination of:his..brother Jack.t. Most of her

pictures dealt with understanding others and communicating with them; the
,..

subjects were almost equally divided between black and white. After arranging

her pictures in a eeqUence, she then.made a tape from records, choosing apprd-

priate musical material to go with each picture. The picture of Robert

Kennedy was accompanied by a recording ofthesong "The End of the., gorld,"

composed by Dee- Kent and loUndon_the record entitled The Look of Love,/

performed.by Claudine Longet Her twenty- minute multi-media .package was

enthusiastically received'by her students and its point was not lost on them-,

we are all a part of a common humanity and must stay in touch, must communi-2

cate. ^r

Miss ,Maria Schantz, who is an Assistant Professor at Montcllir State,.

College, has developed an impressive lesson on teaching figurative language.

using the Richard yarris recording of :NacArthur Park."

In'her multi-media figures of speech lesson, Miss Schantz plays the

Harris record sholAng appropria'tp illustrative Pictures on the overhead
'

projectol. A-1 the examples of siMiles:metaphors;-and personficiation are
.". .
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illustrated in a literal way. For example when the chorus'is being sung,

"MacArthur is melting Through the dark,,All the ..sleet green icing flowing

down, Some9ne,Zeft tine cake out in the rain, " .she shoWs.a:piCture of a.

,

cake with green icing melting down. its sides. When he uses this presenta-
" % . .J

tion with teachers, they object strenuously to the obviousness-Of the..

presentation .of the cake metaphor, but it does illustrate how:one Can--

approach-the teaching of figurative languagein a multi7media fashion,
o

perhaps illuminating the concept more clearly for the youngster who woul&

have difficulty with the idea. withourthe concrete representation.

I \think it is sometimes eas14.er te'see how to make Multi-medi

multi-model presentations using Modern materials;. but you say, "How abOut.

-
mythology ?. How about Shakespeare?" Associate Professor CaDheryne S.

Franklin of the University o,f Texas' Graduate'School of Library Sience,.,

in Austin hars her rostudentS make widejle of.multt-mediamaterials' when

they prepare teaching units for her class in children's. literature. One

7

.

of her students, junior!high school teacher','prepared a two7channel.

-

presentation on Greek mythology. Alt clgh she could have used transparencies,
.

she chose to take pictures of mytholo 1 figures,which, ii re into'
N . '

slides. Sometime ahe'could take. a picture of the actuaLs,tatuei but moxe
1. .

often she was forced,totake:a pl,cture of a photograph or.,illustration

which appeared,in a book. The tape that wend with the, slides consisted bf

the narration of each god's'various deeds. his place in Greek mythology,

and the modern-dayses%of words. connected with him. !low such a presentation

would benefit a whole class, but think) of the posSibilities of such
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a lesson for poor readers in a heterogeneous ninthgrade clAss who have

difficulty with the.mythology book provided by the school. As a matter

of fact, maybe the good student, prepare'uch a presentation for

the poor

Superior

readers, 'the teachc- wit?-' ^y encouraging the creativity of her'

adhieVers. Some teacaers today,are -even allowing high school

stud ts to prepare movies in place of the traditional.term paper. Those

that I have seen are-impressive; our youngSters often knowore about
.,,

technical process than ,redo and can produce films worthy of use in subsOdent.

classes. One nevi: produced by junior high school students.en-the subject4

of the Salem witchcraft trials is a case in point. Just as there are essay

contests for high'school students,"therels a movie contest supported by

prefessional film organizations and the. Eastman Kodak The witchtrAft

film was one of the winners in the contest. For further information write'
- .

Teenage Movie,-Awards,' Eastman KOdak CO., Rochester, N.' Y.

Sgrind
.

biographies, as' conceived by Tony Schwarti of New Sounds,. inc,!
,

45[West 56th Street, New York' City, are alsO.possibler ,

written papers.. Mr. Schwartz has inspired nonreaderS to produce sound,-

biographies and documentaries on tape that are quite moving.Judicious

cutting and splicing result in .interesting portrayals of stbderite!'lives

composed of music, monologues of family members, sounds from,the.home and
r.

neighborhood, planned. dialogue, commentary,"ett.

If using multimedia presentiations seems to ;you very difficult, my

suggestion is to get studentsto help; and to start ()tit very modestly, using

one or two media', and then.expanding as you gain confidence., You know!
v,

..-
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perfectly well that there will be failures just as there are when you

teach lessons from a:book or when you use a new method to 'teach a reading

skip.; but- do not let these deter you, for after you have practiced with

a well-organizedA)resentation, you will find that it will go as smoothly as

other'lessons you have conducted often. Just as it takes some time and

experience to perfect the use of groups in classroom, it takes experimentation

and practice to perfect the use of the media.

One modest attempt to_reach students whose learning modes may not

always follow the linear, print-oriented" channel is to use auditory

space to help teach a concept we ordinarily teach in some other fashion.

For example, the student for whom the auditory man important learning

mode may understand characterization better after hearing musical character-

ization in Tchaikovsky's Peter and the Wolf or in Moussorgsky's Pictures

,

at an Exhibiticin.

.

Anotheriyof easing yourself into the waters of multi-media presenta-

tions is to use music,- Pictures, and films to stimulate oral composition.

Dixieland jaZz and mechanical music are sure-fire stimuli, as are the pictures

from Edward Steichen's The Family of Man or the pictures in a book like

Central Pak'Country. Posters like those in the Great Ideas of Western.Man

series .created by'.and.available from the Container Corporation of America

can also be-used effectively. Also the teacher could reproduCe on transparencies
,

(

any number of cartoons to use as catalysts for thinking, speaking, and discussion.

Games are another form of learning. In thefield of English and reading

we do not have any 'game comparable to the .games in'economiCs and international

0



politics 1o'hW in r;:c ;--::
A

Guidance Game which hao.o. ',;ucce,iHFul

These games Il.nroorredl flacr tha -dayefs cn re i i, r:rc.o

govern econor.44...st foreiirpo anl roaroor clo: 'To le.

no p.,ame has 1=eon .dyelnperl for
demon:,;tral..inor, t'

sponses co the imaT-i 1:ive er,:perieuce.

develop one in the future;
.

.oco1r7,

Although we have talked today about a. numhor oc "Jays to

or non-readers 10'arn, therT are many mon: that we have neyjected, far
example, the use Of computor-itsSisted

instruction, cassettes, educatiau.

theater, simulation, media centers, and video-tape. There are many rronf

.bilities to make our teaching and our: students' lenrnirnF, more effoctivo

and satisfying., '.4ith critics- of education like Ivan Illich and Paul Gpodma

discussing alternatives to our s:c.00ls, asserting that the saoo]

as constitut today is obsolete and ,that ,:students shoul.d learn a particular

skill when they see (ille need for it, it behooves us in the school to no

at alternatives to what ue are doing. Perhaps one of sue altA:rnat.i.vos ;r:en

to those of us who teach reading is to aold different expectations in .read-

ing for different students and to counter the question,* '".0.:NJohnnvRead?";

with another.luestion -- what are, some of the other ways, ohnnY can:le:'rn

in addition, to.readin


